AKAJIEMIYHI BI3II

Bunyck 43/2025

The formation of foreign language professional competence of
future environmental designers: the conceptual framework

Hanna Shayner!

Ony6J1ikoBaHO Cekiiis YK
30.05.2025 Ocsita/Ilegarorika 37.01

DOI: https://doi.org/10.5281/zenodo.17358112

Annotation. Globalisation processes exert a significant influence on both the theory and
practice of higher education, thereby intensifying the need to improve foreign language training
for future professionals. Language is the primary medium of human communication and, in
multilingual environments, serves as a crucial instrument of mutual understanding. For this
reason, the study of foreign languages is becoming increasingly important. This study presents
a solution to a scientific and pedagogical problem: the formation of foreign language
professional competence of future environmental designers through the development and
substantiation of a conceptual framework that underpins the design of an appropriate
educational system. The investigation addresses societal demands, labour market needs,
employer expectations, and the interests and preferences of learners, all of which necessitate
the examination, analysis, revision, and renewal of the conceptual foundations of professional
training for future specialists in environmental design. The formation of foreign language
professional competence of future environmental designers is conceptualised as a system
comprising multiple interrelated subsystems, each characterised by distinct components and
functional linkages, as well as interconnections among subsystems that together constitute a
coherent whole. Based on the author’s vision, informed by prior scholarly research, the
conceptual framework encompasses three key dimensions: methodological (principles of
determinism, correspondence, objectivity, systemicity, and the unity of theory and practice;
methodological approaches including systemic, competency-based, practice-oriented, activity-
based, learner-centred, and axiological); theoretical (theories from philosophy (existentialism,
pragmatism, constructivism), linguistics (structuralism, functionalism, linguoculturalism),
psychology (nativism, cognitivism, interactionism), and pedagogy (Bloom’s taxonomy, the
concept of developmental learning, and problem-based learning); technological (reliance on
prior and accompanying research, and the assurance of integrity and continuity in the
educational process).
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dopmyBaHHA IHIIOMOBHOI NPo¢eCciiiHOI KOMNIETEeHTHOCTI
MalOyTHIiX AU3aliHepiB cepeAOBUILA: KOHLeNLisA

AHoTanis. [Ipouecu rio6anisanii cyTTEBO BIUVIMBAIOTD SIK HA TEOPIil0, TaK i HA NPAKTUKY
BUILOI OCBITH, TUM CaMUM IMOCUJIOIOYU MOTPeOYy BAOCKOHAJIEHHS MiATOTOBKU MaMOyTHiX
¢daxiBuiB 3 iHO3eMHMX MOB. MoBa € OCHOBHMM 3acO00M JIIOJCbKOTO CIiJIKyBaHHsS Ta B
6araTOMOBHOMY Cepe/loBMILi CJAYry€e BUPilllaJibHUM iHCTPYMEHTOM B3aEMOPO3YMiHHA. 3 L€l
NpPUYUHU BUBYEHHS iHO3eMHUX MOB HabyBae JAejasi 6ijiblioro 3HadyeHHs. lle gocaigpxeHHs
NPOINOHYE BUPIlIEHHSI HAyKOBO-MeJaroriuyHoi mpo6seMu moA0 ¢GopMyBaHHS iHIIOMOBHOI
npodeciiHOl KOMNETEeHTHOCTI MalOyTHIX JU3aliHepiB cepenoBHIlNA LIJISIXOM PO3POOKU Ta
OOI'pyHTYBaHHSI KOHLeNLii, sKa MOKJaJleHa B OCHOBY NPOEKTYBaHHS BiANOBIJIHOI CUCTEMHU
HaBuYaHHSA. [JlocnipkeHHs1 BpaxOBYy€E CyCHiJibHI MOTpe6bu, NOTpeOU PUHKY Mpalli, 04iKyBaHHS
po60TOAABLIB, a TAKOX iIHTEpeCcH Ta BIoA06aHHS 3/j00yBayiB OCBITH, 1110 BUMara€ BUBYEHHS,
aHaJi3y, mneperJsily Ta OHOBJIEHHS KOHLENTYaJlbHUX OCHOB IpodeciiHoi NigroToBKU
MalbyTHiX ¢axiBliB 3 au3aliHy cepeaoBuila. PopMyBaHHs iHIIOMOBHOI mpodeciiHoi
KOMIIETEHTHOCTI MalOyTHIX JU3aliHepiB cepe/OBUIlA KOHLENTYali3yEThCA K CUCTEMA, L0
CKJIAJIa€EThCSl 3 KiJIbKOX B3aEMOINOB'SI3aHUX MiJCUCTEM, KOXKHA 3 SIKUX XapaKTEPU3YETbCS
OKpeMHMH KOMIOHEHTaMHU Ta QYyHKIiIOHAa/IbHUMHU 3B'SI3KaMH, a TaKO>K B3aEMO3B'AI3KaMHU MiX
miJcUCcTEeMaMH, Ki pa3oM yTBOPHKTbL €AMHe Iije. [pyHTyourch Ha GadeHHi aBTOpa, L0
06a3yeTbCsl Ha MoNepeJHIX HAYKOBUX JOCJI/PKEHHSX, KOHLEMNIif OXOMJIIOE TPU KIIOYOBI
BUMIipH: METO/JOJIOTIYHUN (DPUHLUNM JAeTepMiHi3My, BiAnmoBigHOCTI, 006'€KTUBHOCTI,
CUCTEMHOCTI Ta €4HOCTI Teopil i NpaKTUKU; MeTOA0JIOTIYHI MiAX0AH, BKJIKYAal4YU CUCTEMHUH,
KOMIETEHTHICHUM, NPAaKTUKO OPIEHTOBAHUM, AiA/IbHICHUNW, OCOOMCTICHO OpiEHTOBAHMM Ta
akciosioriuHui); TeopeTuyHud (Teopili 3 ¢inocodii (ek3ucTeHnjani3M, NparMaTUsM,
KOHCTPYKTHUBI3M), JIHIBICTUKM (CTPYKTypasisM, QyHKLiOHa/Ni3M, JIiHIBOKYJbTYpPOJi3M),
ncuxoJsiorii (HaTMBiI3M, KOTHITHBI3M, iHTepakIioHi3M) Ta mejaroriku (TakcoHoMmis Buywma,
KOHILeMNIli pPO3BUBAJbHOTO HaBYaHHA Ta MpPOOJIEMHO OpPIEHTOBAHOTO HAaBYaHHA);
TEXHOJIOTIYHUM (omopa Ha mHomepesHi Ta Cy4dacHi AOCHiJpKeHHS, a TaKoX 3abe3neyeHHS
1[iJIiCHOCTI Ta 6e31epepBHOCTI OCBITHBOTO IPOLECY ).

KiwuoBi cioBa: iHmoMoBHa mnpodeciiHa KOMIETEHTHICTb; MaWOyTHIN ¢daxiBelb;
[U3ailHep cepeJOBUIIA; KOHILEMNLis; TEOPeTUYHUN KOHIENT; MEeTOLOJOTIYHUM KOHLEMNT;
TEXHOJIOTIYHUM KOHLIEIT; CUCTEMA HaBYaHH4.

Introduction

At the contemporary stage of human civilization higher education is currently regarded
as one of the key indicators of a nation’s capacity for economic and social advancement. Among
its strategic objectives is the cultivation of intellectual and cultural potential, which constitutes
the highest value of a nation. Social progress is directly linked to the intellectual development
of the individual, the theoretical knowledge and practical skills, and the ability to apply these
creatively. The modern advancement of a country is inconceivable without the affirmation of
its own identity. At the same time, technological breakthroughs remain unattainable in the
absence of a clearly defined framework for the formation, development, and maturation of the
individual. Particular emphasis must be placed on the content, orientation, and strategic
direction of higher education, which directly influences the worldview, personal growth, and
professional development of future specialists.

Globalisation processes exert a significant influence on both the theory and practice of
higher education, thereby intensifying the need to improve foreign language training for future
professionals. This urgency is driven by several factors: the necessity of developing foreign
language competence within the context of professionally-oriented communication; pan-
European trends in educational development and academic mobility, which underscore the
importance of foreign language proficiency; and the growing demands placed on specialists
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who travel abroad for study, internships, or employment. Language is the primary medium of
human communication and, in multilingual environments, serves as a crucial instrument of
mutual understanding. For this reason, the study of foreign languages is becoming increasingly
important.

A discernible trend has emerged toward enhancing the communicative orientation of the
educational process, bringing it closer to authentic interaction. This shift necessitates the
development of robust theoretical foundations, effective methodological approaches, updated
curricular content, and the integration of contemporary pedagogical tools. These elements are
essential for constructing a productive academic environment grounded in humanistic
principles and informed by personal, competency-based, and other pedagogical approaches in
the linguistic training of future professionals.

Addressing the scientific and pedagogical challenge of forming foreign language
professional competence of future environmental designers requires the development and
substantiation of a conceptual framework that serves as the foundation for designing an
appropriate educational system.

In scholarly literature, the concept of “conceptual framework” is interpreted in various
ways. Notably, it is emphasised that “from the perspective of the general dynamics of scientific
development, a dissertation introduces new ideas, concepts, and facts into academic discourse.
Such a work reflects the essence within phenomena, regularity within randomness, the
universal within the particular, and the internal within the external. The author’s concept
accurately captures the problematic situation in science and aligns with the trajectory of
scientific inquiry. Only under these conditions is the concept recognised as scientifically
significant, that is, capable of contributing to the advancement of scientific knowledge” [2,
p. 111].

The “conceptual framework” is interpreted in scholarly literature as a form and means of
scientific inquiry, a mode of understanding, explaining, and interpreting the central idea of a
theory. It represents a scientifically substantiated and largely validated articulation of the
content of a future theory, which has not yet evolved into a logical system of precise scientific
notions [4, p. 35]. Itis also defined as a system of evidence supporting a particular proposition,
a set of views on a given phenomenon, and a method of interpreting or understanding certain
occurrences [3, p. 571]. Another interpretation describes it as a system of views or a descriptive
model of a specific object or phenomenon in terms of its structure and functioning, one that
facilitates comprehension, interpretation, and exploration of its core ideas. A conceptual
framework holds exceptional significance, as it constitutes the singular, defining vision and
principal idea of a scientific investigation [6, p. 258].

The formulation of the article's purpose. The purpose of this article is to substantiate and
present the author’s conceptual framework for the formation of foreign language professional
competence of future environmental designers.

Results

We are aligned with the perspective of Honcharenko, who, in analysing the evolution of
educational content concepts, asserted that the concept of contemporary education should be
understood as “a pedagogically adapted social experience of humanity,” which is “structurally
identical (though not in volume) to human culture, considered in one aspect and in its full
structural integrity.” According to this interpretation, educational content must encompass not
only “ready-made” knowledge and experience of performing activities according to established
standards and models, but also the experience of creative activity and emotionally valuable
relationships [5, p. 24].

According to this position, we substantiate the relevance of developing an original
conceptual framework for researching the formation of foreign language professional
competence of future environmental designers, along with a corresponding system that
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integrates: the contributions of higher education theorists who have dedicated their research
to the problem of foreign language professional competence and its components; societal
demands, labour market needs, and employer expectations regarding the level of professional
training of bachelor-level specialists in environmental design; the need within the modern
higher education system to develop a conceptual framework for foreign language professional
competence in environmental design, similar to those established for other specialties; the
imperative to model a substantiated system for forming foreign language professional
competence within institutions of higher education; the necessity of creating a foreign
language, professionally-oriented academic environment that ensures appropriate conditions
for the development of such competence; the interests and needs of learners in acquiring a
system of knowledge, skills, values, and attitudes that enable them to use a foreign language
effectively and perform relevant functions in professional contexts upon graduation.

Acknowledging the achievements of contemporary pedagogical science and the
contributions of modern educational researchers, this research presents an original, systematic
vision for addressing the problem of forming foreign language professional competence of
future environmental designers. The proposed concept is grounded in a body of knowledge
synthesised from prior research findings across philosophy, pedagogy, psychology, linguistics,
and language didactics.

The formation of foreign language professional competence of future environmental
designers is conceptualised as a system that entails an organised, structured, systemic, and
consistent process of acquiring knowledge; developing a complex of skills and abilities;
cultivating convictions, universal and professional values, and attitudes that reflect both the
broader human civilisation and the specific professional domain of design.

The purpose of the conceptual framework is to define the content-technological
foundations for the process of forming foreign language professional competence of future
environmental designers. This is achieved through the analysis and synthesis of theoretical and
methodological principles of foreign language professional training within higher education
institutions, aimed at preparing graduates to apply this competence in solving complex, non-
standard professional tasks.

The central idea of the concept reflects the development and implementation of a system
within higher education institutions. Its effectiveness will be demonstrated by measurable
progress in the levels of foreign language professional competence formation among future
environmental designers.

The conceptual framework of this study is grounded in a set of key provisions that require
detailed elaboration. First and foremost, the demands of society, labour market needs,
employer expectations, and the interests and preferences of learners necessitate the
investigation, analysis, revision, and renewal of the conceptual foundations of professional
training for future specialists in environmental design. This includes, in particular, the
development of their foreign language competence as a component of overall professional
competence.

This emphasis is justified by the increasing relevance of lifelong learning in the early 21st
century, recognised as a vital pathway for the formation and development of a well-rounded
individual. Continuous personal and professional development is a prerequisite for social
welfare and economic growth at individual, organisational, local, regional, national, and
international levels. Accordingly, high-quality initial professional training and the formation of
foreign language professional competence of future environmental designers enhance
employment opportunities, increase competitiveness not only in the national labour market
but also in the international arena, and support lifelong learning and professional and personal
advancement.

In today’s world, there is a clear trend toward the expansion and deepening of
international contacts across various domains of economic, socio-political, social, and cultural
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life. The dynamics of global development increasingly demonstrate the strengthening of
interconnections among nations. This is evident not only in the growing practice of cultural
exchange but also in the rising number of direct interactions among governmental and social
institutions, business groups, civic movements, and individuals from different countries.

However, technological readiness alone is insufficient for effective international
cooperation. [t is essential to educate young people capable of acting as agents of intercultural
dialogue in a world marked by interethnic, intercultural, socio-economic challenges and global
crises. Therefore, it is both logical and necessary to develop and provide a solid foundation,
reflected in the content of methodological, theoretical, and technological dimensions, for the
effective implementation of a system for forming foreign language professional competence of
future environmental designers. This system must prepare graduates to meet the demands of
a multilingual professional environment.

The conceptual framework for the formation of foreign language professional competence
of future environmental designers is grounded in legislative acts and regulatory documents in
the field of higher education. These documents outline the qualification requirements for
bachelor’s degree holders in speciality 022 Design, within the domain of knowledge 02 Culture
and Arts. This reflects the significant role of contemporary education, which is oriented toward
preparing highly qualified professionals with a strong societal dimension, namely, a high level
of professional culture.

The modernisation of higher education in Ukraine and its integration into the global
educational system necessitate a rethinking of the core directions of professional training for
specialists capable of self-realisation within socio-economic contexts. Accordingly, the
formation of foreign language professional competence of future environmental designers is
conceptualised as a system comprising a set of interrelated subsystems. Each subsystem
possesses distinct components and functional linkages, as well as interconnections with other
subsystems, forming a coherent and integrated whole [12; 15].

In this study, the system for forming foreign language professional competence is framed
within the temporal parameters defined by the Higher Education Standard for speciality 022
Design at the first (bachelor’s) level of higher education. It also adheres to the requirements
articulated in educational and professional programs for training future environmental
designers, which specify the volume of instructional content to be mastered through both
classroom-based learning in professionally oriented foreign language courses and independent
study.

Scholars affirm that the defining characteristics of such a system include the following: “It
is necessarily a goal-oriented process, aimed at achieving a consciously defined objective and
clearly formulated tasks; it is a process directed toward discovery, creativity, the unveiling of
the unknown, the generation of original ideas, and the reexamination of established issues. It is
marked by systematicity, whereby both the research process and its outcomes are organised
and structured; and it is distinguished by rigorous evidence-based reasoning and the consistent
substantiation of generalisations and conclusions” [2, p. 18].

Scientific and pedagogical research involves the pursuit of new knowledge, as well as the
analysis, interpretation, and development of systems and methods that contribute to the
improvement of education in general and the professional training of specialists in particular.
The methodology of pedagogical science examines the specific features of organising and
conducting research in the educational field: identifying a scientific problem, developing a
research program, plan, and methodology, and organising and implementing pedagogical
experiments to confirm or refute the proposed hypothesis.

Traditionally, doctoral dissertations in the field of pedagogical sciences include a
substantiated conceptual framework, which is structured around distinct conceptual
dimensions. In accordance with the author’s vision, grounded in previous scholarly
investigations, the conceptual framework for the formation of foreign language professional
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competence in future environmental designers encompasses three core dimensions:
methodological, theoretical, and technological.

The methodological dimension of the author’s concept substantiates the principles and
methodological approaches that underpin the study of foreign language professional
competence formation. It is considered well-founded to base this investigation on the following
principles of scientific inquiry into pedagogical reality: determinism [11]: the study justifies a
set of pedagogical conditions that give rise to a phenomenon, process, or outcome, namely, the
formation of foreign language professional competence of future environmental designers, and
explores the interrelations among these conditions; correspondence [9]: the construction of the
conceptual framework and the system for competence formation is grounded in the results of
prior research in philosophy, pedagogy, psychology, linguistics, and language didactics;
objectivity [10]: this principle entails the use of appropriate research logic, scientific methods,
and procedures that ensure impartial justification of events, phenomena, processes, and facts,
as well as the formulation of evidence-based conclusions; systematicity [14]: the formation of
foreign language professional competence is conceptualised as a system with clearly defined
components and functional relationships; unity of theory and practice [1]: this principle applies
both to higher education broadly and to the professional training and foreign language
competence development of future environmental designers specifically.

A critical aspect of this study is the clear identification of methodological approaches,
which substantiates the application of a set of appropriate scientific methods. Dubasenyuk
proposes viewing a methodological approach as “the theoretical or logical foundation for
examining or designing an object; a set of methods and techniques for carrying out an activity
based on a particular idea or principle. The complexity and multidimensionality of pedagogical
practice, along with the level of development of theory and methodology in professional
education, allow researchers to draw upon a variety of approaches, both those that are well-
established and widely tested, and those that reflect contemporary scientific thinking” [7, p. 65-
66].

In the context of this study, the following methodological approaches are considered
appropriate for examining the problem of forming foreign language professional competence
of future environmental designers:

- systemic approach investigates the formation of foreign language professional
competence as a system embedded within the broader framework of professional training for
bachelor-level students in speciality 022 Design. This system comprises subsystems,
interrelations among them, and connections between the components of each subsystem;

- competency-based approach focuses on identifying and substantiating a set of
knowledge, skills, personal and professional values, and attitudes, and their application in
academic and professional contexts to foster constructive communication and collaboration;

—  practice-oriented approach examines the problem through the lens of practical
needs, emphasising the design of professionally-oriented foreign language instruction aimed at
preparing future environmental designers to meet the challenges of their professional field and
to use a foreign language effectively;

- activity-based approach analyses the formation of competence within the context of
organised learning activities, where students adopt a proactive stance and demonstrate
readiness for interactive development of their own knowledge systems, acquiring skills for
using a foreign language in both personal and professional domains;

- learner-centred approach views competence formation as a purposeful process of
student development, grounded in respect for and recognition of their value as individuals and
future professionals, and attentive to their unique needs, interests, abilities, and creative
potential.

— axiological approach investigates competence formation from the perspective of
building a constructive educational environment, in which the acquisition of professionally-
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oriented foreign language skills is accompanied by the development of universal and
professional values and attitudes. This contributes to shaping future environmental designers
with a humanistic mindset and behaviour.

Regarding the theoretical dimension, we concur with scholars who assert that “the
theoretical concept encompasses theories, laws, regularities, models, axioms, postulates,
concepts, classifications, categories, notions, facts, etc.; it is grounded in principles such as
universality, modelling of pedagogical processes, the tiered structure of pedagogical education,
approximation of the teacher’s pedagogical functions, multiplicity of pedagogical education
models, and dialectical staging and cyclicity. The theoretical concept is further complemented
by the following criteria: formalisation, diagnosability, integration, and prognosticity” [8, p. 69].

In our study, the theoretical dimension of the author’s conceptual framework for the
formation of foreign language professional competence in future environmental designers is
based on the integrated application of theories and concepts from several domains of scientific
knowledge, including: philosophy: existentialism, pragmatism, constructivism; linguistics:
structuralism, functionalism, linguoculturalism; psychology: nativism, cognitivism,
interactionism; pedagogy: Bloom’s taxonomy, the concept of developmental learning, and the
concept of problem-based learning.

In the context of the technological dimension, the author’s conceptual framework
envisions the implementation of a system for forming foreign language professional
competence in future environmental designers, based on several conceptual ideas.

The first idea posits that the introduction of such a system must be preceded by
pedagogical research confirming the need for its implementation. The second suggests that the
system’s deployment should be accompanied by pedagogical studies that validate partial
outcomes (or their absence), thereby identifying the need for adjustments during the
pedagogical experiment. The third idea emphasises the integrity of the formation process,
which requires the establishment of appropriate pedagogical conditions, the renewal of
educational content, the use of a comprehensive set of pedagogical tools (including
organisational forms, teaching methods, and instructional resources), and implementation
according to a structured plan. The fourth idea asserts that the system for forming foreign
language professional competence is an integral component of the professionally oriented
foreign language curriculum, representing a mandatory element of the educational-
professional program for bachelor-level training in environmental design.

The technological dimension of the author’s conceptual framework outlines the
preparatory steps for implementing the system, including the development of its theoretical-
methodological, content-based, and technological components. According to this dimension,
the formation of foreign language professional competence in future environmental designers
is conceived as a sequential process involving specific procedures and operations aimed at the
gradual acquisition of knowledge, development of skills and abilities, and cultivation of values
and attitudes, all of which collectively determine the level of competence achieved.

Conclusions

This study presents a solution to a scientific and pedagogical problem: the formation of
foreign language professional competence of future environmental designers through the
development and substantiation of a conceptual framework that underpins the design of an
appropriate educational system. The investigation addresses societal demands, labour market
needs, employer expectations, and the interests and preferences of learners, all of which
necessitate the examination, analysis, revision, and renewal of the conceptual foundations of
professional training for future specialists in environmental design.

The formation of foreign language professional competence of future environmental
designers is conceptualised as a system comprising multiple interrelated subsystems, each
characterised by distinct components and functional linkages, as well as interconnections
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among subsystems that together constitute a coherent whole. Based on the author’s vision,
informed by prior scholarly research, the conceptual framework encompasses three key
dimensions: methodological (principles of determinism, correspondence, objectivity,
systemicity, and the unity of theory and practice; methodological approaches including
systemic, competency-based, practice-oriented, activity-based, learner-centred, and
axiological); theoretical (theories from philosophy (existentialism, pragmatism,
constructivism), linguistics (structuralism, functionalism, linguoculturalism), psychology
(nativism, cognitivism, interactionism), and pedagogy (Bloom’s taxonomy, the concept of
developmental learning, and problem-based learning); technological (reliance on prior and
accompanying research, and the assurance of integrity and continuity in the educational
process).
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