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Annotation.	The expansion of international collaboration in architectural and design 
practice has increased the demand for specialists capable of effective intercultural and 
professionally appropriate communication in English. This article examines the role of 
sociolinguistics-based English teaching in developing academic and professional 
communicative competence among students of architecture and design. The study proposes an 
argument for a rethink of language instruction, with the assertion that a focus on grammatical 
accuracy in isolation is insufficient to address the communicative demands of contemporary 
professional contexts. This argument is supported by a range of sociolinguistic concepts, 
including register variation, genre conventions, pragmatic norms and discipline-specific 
discourse practices.  

English for Architecture and Design is conceptualized within the framework of English for 
Specific Purposes (ESP), where language use is shaped by social, cultural, and institutional 
factors inherent to the profession. The article provides an analytical overview of pedagogical 
strategies informed by sociolinguistic theory, including genre-based instruction, analysis of 
authentic professional texts, and context-oriented communicative tasks. The study considers 
the contemporary Ukrainian educational and professional discourse, characterized by 
intensified international cooperation and large-scale architectural and design projects related 
to post-crisis recovery and infrastructure development. This context further underscores the 
necessity of sociolinguistics-based English instruction as a means of preparing students to meet 
complex communicative demands in multidisciplinary and intercultural professional 
environments. 

The findings suggest that the integration of sociolinguistic principles into English teaching 
enhances students’ ability to interpret professional discourse, negotiate meaning in 
intercultural settings, and construct a credible professional identity. The study concludes that 
sociolinguistics-based English instruction contributes significantly to communicative 
effectiveness, intercultural awareness, and academic literacy, thereby supporting the 
professional development of future architects and designers in an international environment. 

Keywords: sociolinguistic competence, intercultural communication, register variation, 
genre conventions, pragmatic strategies, professional discourse.  
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Удосконалення	міжкультурної	та	професійної	комунікації	в	архітектурі	та	
дизайні	шляхом	викладання	англійської	мови	на	основі	соціолінгвістики	
	
Анотація.	 Розширення міжнародної співпраці в архітектурній та дизайнерській 

практиці підвищило попит на фахівців, здатних до ефективної міжкультурної та 
професійно-орієнтованої комунікації англійською мовою. У статті розглядається роль 
викладання англійської мови на основі соціолінгвістики у розвитку академічної та 
професійної комунікативної компетенції у студентів архітектури та дизайну. 
Дослідження пропонує аргумент на користь переосмислення викладання мови, 
стверджуючи, що зосередження на граматичній точності ізольовано недостатньо для 
задоволення комунікативних потреб сучасного професійного контексту. Цей аргумент 
підкріплюється низкою соціолінгвістичних концепцій, зокрема варіативністю стилів, 
жанровими конвенціями, прагматичними нормами та дискурсивними практиками, 
характерними для певної дисципліни.  

Англійська мова для архітектури та дизайну концептуалізується в рамках 
англійської мови для спеціальних цілей (ESP), де використання мови формується 
соціальними, культурними та інституційними факторами, притаманними професії. У 
статті подано аналітичний огляд педагогічних стратегій, що ґрунтуються на 
соціолінгвістичній теорії, зокрема, навчання на основі жанрів, аналіз автентичних 
професійних текстів та контекстно-орієнтовані комунікативні завдання. У дослідженні 
розглянуто сучасний український освітньо-професійний дискурс, який 
характеризується активізацією міжнародної співпраці та масштабними архітектурно-
дизайнерськими проєктами, пов'язаними з посткризовим відновленням та розбудовою 
інфраструктури. Цей контекст ще більше підкреслює необхідність викладання 
англійської мови на основі соціолінгвістики як засобу підготовки студентів до 
задоволення складних комунікативних потреб у міждисциплінарному та 
міжкультурному професійному середовищі. 

Результати дослідження свідчать про те, що інтеграція соціолінгвістичних 
принципів у викладання англійської мови покращує здатність студентів інтерпретувати 
професійний дискурс, обговорювати значення в міжкультурному середовищі та 
конструювати надійну професійну ідентичність. У дослідженні зроблено висновок, що 
викладання англійської мови на основі соціолінгвістики робить значний внесок у 
комунікативну ефективність, міжкультурну обізнаність та академічну грамотність, тим 
самим підтримуючи професійний розвиток майбутніх архітекторів та дизайнерів у 
міжнародному середовищі. 

Ключові	 слова: соціолінгвістична компетенція, міжкультурна комунікація,  
варіативність стилю, жанрові конвенції, прагматичні стратегії, професійний дискурс.  

 
Introduction	
In contemporary archaeology, effective communication is increasingly essential due to 

the globalized nature of research, international collaboration, and the growing use of English 
as the lingua franca in academic and field contexts. Archaeology students often possess 
sufficient grammatical knowledge but lack the sociolinguistic competence required to navigate 
professional discourse, adapt language to diverse audiences, and engage effectively in 
intercultural collaboration. This gap limits their ability to participate in international 
conferences, collaborate on joint research projects, and communicate findings to both academic 
and non-specialist audiences. Despite the recognized importance ESP in higher education, 
current curricula frequently emphasize linguistic accuracy over sociolinguistic and pragmatic 
skills, resulting in insufficient preparation for professional and intercultural communication. 
Addressing this problem is therefore critical not only for the academic development of future 
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archaeologists but also for advancing collaborative research, promoting cross-cultural 
understanding, and enhancing the dissemination of archaeological knowledge in global and 
local contexts. Integrating sociolinguistics-based approaches into English teaching can thus 
directly contribute to solving both theoretical challenges in language pedagogy and practical 
issues in professional archaeology. 

Recent scholarship in the fields of language education and sociolinguistics has highlighted 
the growing importance of integrating sociolinguistic awareness into English language 
instruction, particularly within specialized domains such as ESP. A systematic review of ESP 
research published in 2025 highlights emerging trends in professional language education, 
including needs analysis, corpus-based learning, academic literacy, and genre-based pedagogy, 
indicating that ESP continues to evolve as a critical subfield within applied linguistics and 
language pedagogy [1]. 

Within the broader field of sociolinguistics, recent work on variationist second language 
acquisition (SLA) has emphasized the role of social and extralinguistic factors in second 
language competence, advocating research agendas that foreground the social dimensions of 
language learning [2]. Ukrainian academic research of Inna Shkarban’s study on foreign 
language methodology for history and archaeology undergraduates, connects competency-
based approaches to language curricula for non-philology students, aligning with ESP’s goals 
and demonstrating local efforts to reconcile language teaching theory and professional 
educational needs [3]. 

Recent literature indicates a scholarly shift towards a sociolinguistically informed 
approach to English teaching, with an increasing focus on pragmatic competence, register 
variation, and authentic communicative practices. However, while the field of ESP research 
addresses professional needs across a range of disciplines, including medicine, business and 
technology, there remains a relative paucity of targeted research on the development of 
sociolinguistic competence specifically for archaeology and related disciplines. This indicates a 
gap in the literature that our study seeks to address. 

The purpose of the article is to analyze the role of sociolinguistics-based English teaching 
in enhancing intercultural and professional communicative competence of archaeology 
students, with a particular focus on the development of sociolinguistic awareness, register 
sensitivity, and discipline-specific discourse skills. The study aims to substantiate the 
pedagogical value of integrating sociolinguistic principles into ESP curricula in order to better 
prepare future archaeologists for effective communication in academic research, international 
collaboration, and professional fieldwork contexts. 

To achieve the stated purpose, the article sets out to address the following objectives: to 
conceptualize sociolinguistic competence as a key component of professional communicative 
competence in the context of English for Archaeology within the ESP framework; to analyze the 
specific communicative needs of archaeology students, including academic, professional, and 
intercultural contexts of language use in research, fieldwork, and public engagement; to 
examine the role of register variation and genre awareness in archaeological discourse and 
their implications for English language instruction; to identify and describe sociolinguistics-
based pedagogical strategies that effectively develop discipline-specific discourse skills among 
archaeology students; to evaluate the impact of sociolinguistic principles on professional 
identity formation and intercultural communication in archaeological education. 

 
Results	
In the evolution of English for ESP, a significant paradigm shift has occurred, moving away 

from a narrow focus on "linguistic competence" as a mastery of technical lexicon and 
grammatical precision toward a more holistic sociolinguistic-based pedagogy. This transition 
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is particularly critical in the fields of Architecture and Design, where language serves as a 
primary tool for mediating between abstract spatial concepts and tangible social realities. 

English for Archaeology is a specialized domain within the framework of ESP, 
characterized by discipline-specific terminology, genres, and communicative practices. 
Archaeologists operate in multilingual and multicultural environments where English 
functions as the primary language of academic publication, international conferences, 
excavation reports, and intercultural collaboration [4]. Consequently, English instruction for 
archaeology students must go beyond general language proficiency and address the social, 
pragmatic, and contextual dimensions of professional communication. 

Traditional approaches to English language teaching in non-linguistic higher education 
institutions often prioritize grammatical accuracy and lexical acquisition. While these 
components are essential, they do not fully prepare archaeology students for real-world 
communicative situations, such as presenting research findings to international audiences, 
negotiating excavation permits with local authorities, or collaborating with interdisciplinary 
teams. This gap highlights the need for sociolinguistically informed instruction that reflects 
authentic professional practices (Table 1). 

Table	1	
Comparative	Competence	Framework	
	
Concept	 	 	 General	English	Focus	 Sociolinguistic	 ESP	

Focus	 	
Accuracy	 	

	 	 	 	
Grammatical 

correctness. 
Appropriateness to the 

professional setting 
(Register). 

Text	Type	 	 	 Standard essays or 
letters.  

Genre	 conventions	
(e.g., site reports, design 
manifestos).  	

Interaction	 	
	 	 	 	

Basic information 
exchange. 

Pragmatic	 strategies	
(negotiating, persuading, 
justifying).	

	
A sociolinguistics-based approach to English teaching is predicated on an instructional 

framework that views language as a social practice shaped by context, culture, power relations, 
and communicative purpose rather than as a purely structural system. This approach is 
predicated on the premise that learning should be focused on the appropriate use of language 
in specific professional and intercultural situations. Emphasis is placed on register variation, 
genre conventions, pragmatic norms, and audience awareness. 

Within the domain of ESP, a sociolinguistics-based approach facilitates students’ 
development of the capacity to adapt linguistic choices to disciplinary discourse communities 
and authentic professional settings. The programme prioritizes authentic communication, 
analysis of real texts and interactions, and reflective practice. These elements support the 
development of sociolinguistic competence, which is essential for effective academic, 
professional, and intercultural communication. 

In practical terms, a sociolinguistics-based approach has the potential to reshape the role 
of both teacher and learner. The teacher’s role is that of a facilitator and discourse guide, while 
students actively engage in analyzing and producing professional language. Assessment criteria 
have evolved from a focus on grammatical accuracy to prioritize communicative 
appropriateness, effectiveness, and adaptability. This approach is of particular value in the 
contemporary higher education context, where graduates are expected to demonstrate not only 
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technical expertise but also strong communication skills. The integration of sociolinguistic 
principles into ESP curricula is a strategic response by educational institutions to the authentic 
professional demands of global academic and professional environments, thereby ensuring the 
effective preparation of students for meaningful participation in these settings. 

Sociolinguistic competence refers to the ability to use language appropriately according 
to social context, communicative purpose, audience, and cultural norms [5]. In archaeology, this 
competence is crucial due to the diversity of communicative situations in which professionals 
engage. Archaeologists must adapt their language when addressing academic peers, heritage 
managers, local communities, students, and the general public. Key components of 
sociolinguistic competence relevant to archaeology include register variation, pragmatic 
strategies, discourse conventions, and intercultural sensitivity. For instance, academic articles 
require formal register, hedging, and discipline-specific terminology, whereas public outreach 
activities demand accessible language and explanatory strategies. Failure to adjust linguistic 
choices appropriately may lead to miscommunication, reduced credibility, or cultural 
misunderstandings. 

In the field of archaeological discourse, the concept of register variation occupies a pivotal 
position. It is imperative that students are able to differentiate between formal academic 
registers (journal articles, conference presentations), semi-formal professional communication 
(project proposals, grant applications), and informal or public-oriented discourse (museum 
tours, educational workshops). For example, an academic paper may employ hedging strategies 
and theoretical terminology (e.g.,	 “the	 spatial	 configuration	 suggests	 a	 socio‐cultural	
reinterpretation	of	public	 space”), whereas a project proposal typically uses persuasive and 
outcome-oriented language (e.g., “the	proposed	design	enhances	accessibility	while	optimizing	
sustainable	material	use”). In contrast, informal or public-oriented discourse, such as museum 
exhibitions, community consultations, or public presentations of urban projects, requires 
simplified explanations and audience-oriented language (e.g., “this	space	is	designed	to	feel	open	
and	welcoming	for	everyday	use”). 

It is imperative to acknowledge the significance of genre awareness in the context of 
archaeology. The discipline relies on a variety of standardized genres, encompassing excavation 
reports, site descriptions, artifact analyses, and interpretative narratives. Sociolinguistics-
based instruction emphasizes explicit teaching of these genres, focusing on their 
communicative purposes, structural features, and typical linguistic patterns. Each genre serves 
a distinct communicative purpose and adheres to specific structural and linguistic conventions. 
For instance, a design brief is intended to prioritize clarity, constraints, and functional 
requirements, while an architectural competition entry integrates evaluative language and 
conceptual narratives to persuade juries of the project’s originality and social relevance. By 
engaging in genre-based tasks, students cultivate the capacity to discern expectations within 
professional discourse communities and to generate texts that adhere to disciplinary standards. 

Sociolinguistics-based English teaching incorporates cultural awareness, politeness 
strategies, and pragmatic norms into language instruction by explicitly addressing how 
professional communication is shaped by power relations, cultural values, and institutional 
roles. In archaeological practice, for example, negotiating access to excavation sites often 
involves communication with local authorities, heritage organizations, or community leaders 
who may hold differing cultural perspectives and decision-making authority. In such contexts, 
students must learn to employ indirectness, deference, and mitigation strategies (e.g., “We	
would	greatly	appreciate	the	opportunity	to	collaborate	under	your	guidance”), rather than the 
direct and assertive language commonly used in academic presentations. This contrasts with 
international conference discourse, where clarity, confidence, and explicit argumentation (e.g., 
“This	study	demonstrates	a	significant	reinterpretation	of	settlement	patterns”) are expected and 
professionally appropriate. 
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Similarly, in architecture and design, sociolinguistic competence is essential when 
interacting with diverse stakeholders, including clients, municipal authorities, engineers, and 
local communities. For instance, presenting a design proposal to a city planning committee 
requires formal register, institutional politeness, and alignment with regulatory discourse (e.g., 
“The	 proposed	 development	 complies	 with	 zoning	 requirements	 and	 prioritizes	 public	
accessibility”). In contrast, communicating the same project to community residents demands 
empathetic language, simplified explanations, and inclusive framing (e.g., “This	design	aims	to	
create	safer	and	more	comfortable	spaces	for	everyday	use”). Sociolinguistics-based instruction 
trains students to recognize these contextual differences and to adapt their linguistic choices 
accordingly. 

By analyzing authentic interaction scenarios and engaging in role-play simulations, 
students develop sensitivity to pragmatic norms such as turn-taking, hedging, and face-saving 
strategies. This awareness supports ethical professional practice by reducing the risk of 
miscommunication, fostering trust, and promoting respectful collaboration. Ultimately, 
sociolinguistic competence enables future archaeologists, architects, and designers to navigate 
intercultural environments effectively, ensuring that professional communication is not only 
technically accurate but also socially and culturally appropriate. 

Effective integration of sociolinguistics into English teaching for archaeology requires the 
use of innovative pedagogical methods. Role-play simulations, project-based learning, and 
analysis of authentic texts are particularly effective in developing sociolinguistic competence. 
Role-play activities may simulate fieldwork briefings, academic debates, or public 
presentations, allowing students to practice language adaptation in controlled yet realistic 
settings. 

Role-play simulations can be designed to mirror real-world professional scenarios: 
Client presentations. Students simulate presenting a design proposal to a panel of clients 

or municipal authorities, practicing formal register, hedging, and persuasive language (“This	
design	aims	to	enhance	public	accessibility	while	complying	with	zoning	regulations”). 

Interdisciplinary coordination meetings. Students role-play interactions between 
architects, engineers, and urban planners, practicing negotiation strategies and pragmatic 
politeness markers to resolve conflicts or align project goals. 

Community consultations.	 Students present design concepts to a simulated local 
community, using simplified language, inclusive framing, and culturally sensitive explanations 
(“We	have	considered	local	preferences	for	public	space	use	and	safety	in	this	design”). 

Analysis of authentic texts enables students to explore professional discourse and genre 
conventions. Examples include: 

Design briefs and project proposals. Students analyze real architectural project 
documents, identifying formal lexical choices, modality, evaluative language, and persuasive 
strategies used to convince stakeholders. 

Architectural competition submissions. Students examine award-winning submissions to 
identify structural patterns, rhetorical moves, and register adaptation for juries versus public 
audiences. 

Professional correspondence. Students review emails or memos exchanged between 
design firms and clients to understand pragmatic conventions, politeness markers, and 
negotiation strategies. 

Urban planning reports. Students dissect reports produced by municipal planning 
departments to study the balance between technical terminology and accessible language for 
public dissemination. 

Discourse analysis tasks encourage learners to examine authentic archaeological texts 
and spoken interactions, identifying linguistic features such as hedging, modality, politeness 
markers, and evaluative language. These activities raise awareness of how meaning is 
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constructed socially and professionally. Additionally, reflective tasks encourage students to 
evaluate their communicative choices in these simulations and analyses. For instance, after a 
role-play presenting a public park redesign, students can reflect on whether their language 
appropriately balanced technical accuracy with audience comprehension, thereby 
strengthening both sociolinguistic awareness and professional identity (Table 2). 

Table	2	
Role‐Play	 and	 Authentic	 Text	 Analysis	 Tasks	 for	 Sociolinguistic	 Competence	 in	

Architecture	and	Design	ESP	
	
Task	
	

Objective	
	

Skills	
Targeted	

	

Assessment	
Criteria	

Client	
Presentation	
Simulation	

Practice 
formal register, 
hedging, and 
persuasive 
language 

	

Oral 
presentation, 
audience 
adaptation, 
hedging, evaluative 
language	

Clarity, 
appropriateness of 
register, correct use of 
hedging, engagement 
with audience	

Interdisciplinary	
Coordination	 Role‐
Play	

Develop 
negotiation and 
professional 
interaction skills	

Pragmatic 
strategies, turn-
taking, polite 
disagreement, 
collaboration	

Ability to 
negotiate effectively, 
appropriate use of 
professional language, 
conflict resolution 
strategies	

Community	
Consultation	 Role‐
Play	

Practice 
audience 
adaptation and 
intercultural 
communication 

Simplified 
explanations, 
cultural sensitivity, 
inclusive language 

Appropriateness 
for public audience, 
cultural sensitivity, 
clarity of explanations 

Analysis	 of	
Authentic	 Design	
Briefs	

Develop 
genre awareness 
and register 
sensitivity 

Reading 
comprehension, 
discourse analysis, 
identification of 
hedging/modality 

Ability to 
identify structural and 
linguistic features, 
understanding of 
professional 
discourse conventions 

Analysis	 of	
Architectural	
Competition	
Submissions	

Examine 
rhetorical moves 
and audience 
adaptation 

Critical 
reading, register 
differentiation, 
evaluative language 

Identification of 
persuasive strategies, 
adaptation of 
language to audience, 
understanding of 
rhetorical structure 

Professional	
Correspondence	
Analysis	

Study 
pragmatics and 
politeness 
strategies in 
written 
communication 

Email/memo 
analysis, politeness 
markers, 
intercultural 
pragmatics 

Correct 
identification of 
hedging, mitigation, 
politeness, and 
professional tone; 
ability to suggest 
improvements 

	



 

8 

АКАДЕМІЧНІ ВІЗІЇ 
Випуск 49/2025 

Language plays a crucial role in the construction of professional identity. Through 
sociolinguistically informed English instruction, archaeology students gradually adopt the 
communicative norms and discourse practices of the professional community. This process 
contributes to their confidence and legitimacy as emerging professionals. Engagement with 
authentic professional discourse is conducive to the acquisition of two key competencies: the 
ability to communicate information and the capacity to position oneself as a competent 
researcher and collaborator. It is therefore evident that sociolinguistic competence is conducive 
to both academic success and professional integration [6]. For example, an archaeology student 
learning to write a formal excavation report practices using hedging phrases (“The	evidence	
suggests	 that…”), precise terminology (“stratigraphic	 layer”), and standardized structural 
conventions, thereby signaling credibility and adherence to disciplinary norms. Similarly, an 
architecture student preparing a project proposal for a municipal authority learns to employ 
formal register, technical vocabulary (“sustainable	materials,	 load‐bearing	 structures”), and 
persuasive rhetorical strategies to convey professional expertise. The capacity to communicate 
effectively in English is pivotal for future archaeologists, as it enables them to participate fully 
in international research networks and contribute meaningfully to the global exchange of 
knowledge. 

Engaging with authentic professional discourse allows students not only to communicate 
information but also to position themselves as competent researchers and collaborators. For 
instance, participating in simulated academic conferences, students present findings on 
archaeological sites or urban design projects using appropriate modality, hedging, and 
audience-oriented explanations. In design contexts, students may collaborate in 
interdisciplinary role-plays with engineers, urban planners, or community representatives, 
negotiating project constraints and adapting language to reflect social hierarchies and 
institutional expectations. 

Sociolinguistic competence supports both academic success and professional integration 
by enabling students to manage register variation, pragmatic strategies, and cultural nuances. 
For example, an archaeology student presenting to an international research team must switch 
from technical terminology to lay explanations when addressing local stakeholders, 
maintaining both clarity and cultural sensitivity. Similarly, an architecture student presenting 
a participatory design workshop must balance technical accuracy with inclusive, accessible 
language to ensure community engagement. Mastery of these communicative strategies allows 
future professionals to participate fully in international research networks, secure 
collaborative opportunities, and contribute meaningfully to the global exchange of knowledge, 
while simultaneously building their professional credibility and confidence. 

The integration of sociolinguistic principles into English teaching has significant 
implications for archaeological education. It aligns language instruction with the 
communicative realities of the profession and addresses the growing demand for 
interculturally competent specialists. Such an approach supports the development of 
transferable skills, including critical thinking, adaptability, and intercultural awareness. 
Moreover, sociolinguistics-based English teaching contributes to broader educational goals by 
promoting inclusive and ethical communication practices. In the context of contemporary 
archaeological challenges, including heritage preservation, public engagement, and 
international cooperation, effective communication constitutes a core professional 
competence. The ability to adapt language to diverse audiences and institutional settings is 
essential for ensuring ethical practice, collaborative research, and the sustainable management 
of cultural heritage [7,8]. 

So, the analysis of the main material confirms that sociolinguistics-based English teaching 
should be regarded not as a supplementary element but as an integral component of 
professional training for archaeology students. The systematic integration of sociolinguistic 
competence into ESP curricula enables higher education institutions to more effectively 



 

9 

АКАДЕМІЧНІ ВІЗІЇ 
Випуск 49/2025 

prepare future archaeologists for the complex communicative demands of academic research, 
fieldwork activities, and intercultural professional collaboration. 

Conclusions.	 The study demonstrates that the growing complexity of contemporary 
archaeological practice necessitates a re-evaluation of traditional approaches to English 
language teaching in higher education. As archaeology increasingly operates within 
international, interdisciplinary, and multicultural environments, linguistic proficiency alone is 
insufficient to ensure effective professional communication. The findings confirm that 
sociolinguistic competence, which encompasses register variation, pragmatic awareness, genre 
sensitivity, and intercultural communication skills, constitutes a critical component of 
professional preparedness for archaeology students. 

The analysis indicates that sociolinguistics-based English teaching significantly enhances 
students’ ability to adapt language use to diverse communicative contexts, including academic 
research, fieldwork interaction, heritage management, and public engagement. Explicit 
instruction in register differentiation and genre conventions enables students to produce 
discipline-appropriate texts such as excavation reports, research articles, project proposals, 
and public-oriented narratives. This competence supports clearer knowledge dissemination, 
ethical interaction with local communities, and more effective collaboration with international 
partners. 

Furthermore, the integration of sociolinguistic principles into ESP curricula contributes 
to the formation of professional identity among future archaeologists. By engaging with 
authentic professional discourse and reflective communicative practices, students acquire not 
only technical language skills but also an understanding of the social norms and values that 
govern professional interaction within the archaeological community. This process fosters 
confidence, credibility, and communicative responsibility in both academic and applied 
settings. 

The study also highlights the pedagogical effectiveness of sociolinguistically informed 
instructional strategies, such as role-play simulations, discourse analysis of authentic materials, 
and genre-based tasks. These methods promote experiential learning and develop students’ 
capacity to interpret and respond to complex communicative situations. Importantly, such 
approaches align language instruction with real-world professional demands rather than 
abstract linguistic models. 

Thus, sociolinguistics-based English teaching should be recognized as an essential 
element of archaeological education rather than a supplementary skill. Embedding 
sociolinguistic competence within ESP programs enhances the quality of professional training 
and equips graduates with the communicative tools necessary for academic mobility, 
international cooperation, and responsible heritage practice. Future research should focus on 
empirical evaluation of learning outcomes and longitudinal studies examining the impact of 
sociolinguistic training on professional performance in archaeological contexts. 
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