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Annotation. Ukrainian folklore plays an important role in the cultural adaptation and
patriotic education of preschool children. The study is based on an analysis of scholarly
literature and on pedagogical observations accumulated during 18 years of professional
practice in preschool institutions in Lviv. Observations show that different folklore genres,
including lullabies, rhymes, riddles, fairy tales, and ritual songs-support speech development,
memory, emotional stability, and social interaction in preschoolers. Patriotic feelings at this age
emerge mainly through direct emotional contact with native cultural traditions rather than
through the memorization of factual information. The paper also considers the age-specific use
of folklore with children aged 4-5 and 5-6 and summarizes the results of pedagogical
observations and parent questionnaires.

In practice, the regular use of folklore helps children adapt more quickly to a new
environment, including those who have been displaced. Over time, children begin to use folk
expressions in their everyday speech without prompting, and these elements also appear in
family interactions. Parents often continue these practices at home, even without direct
encouragement from teachers.

These findings are based on long-term pedagogical practice and offer an empirical
perspective that is still limited in existing research.

Keywords: folklore, preschool education, cultural adaptation, patriotic education,
cultural identity, speech development, folk pedagogy, displaced children.

®oIbKIIOP AK 3aCi6 Ky/IbTYPHOI afanTauii Ta 1aTpioOTUYHOr0 BUXOBAHHA AiTel
AOUIKIJIBHOTO BiKy

AHoTanis. BaxxivBy posib y KyJbTYypHIiHM afanTanil Ta IaTpioTUYHOMY BUXOBaHHI AiTel
JIOLIKiJIbHOTO BiKy Bifiirpae ykpaiHcbKUU ¢osbkiaop. JlocnikeHHsI 6a3yeThCs Ha aHaJi3i
HAyKOBOI JIiTepaTypyd Ta MeJaroriyHUx CIOCTEpPEeKEeHHSAX, HaKONMHW4YeHUX 3a 18 pokiB
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BUKOPHUCTaHHA oOJIbKIOPY 3 AiTbMHU 4-5 Ta 5-6 pOKIB Ta y3arajJbHeHO pe3yJbTaTH
neJlaroriyHuX CInocTepexeHb Ta aHKeTYBaHHSA O6AaTbKiB.

Ha npakTtuui perysisipHe BUKOPUCTaHHS QOJIBKIOPY COPUSIE WUBUAIIIN afjlanTalii giTel y
HOBOMY Cepe/OBHILi, B TOMy YMCJi THX, XTO MNepeixaB. 3roJoM JiTH NOYHHAIOTb 6e3
CIIOHYKaHHSl BXXMBAaTU HApOJHI BHUCJIOBU y TNOBCAKJAEHHOMY MOBJIEHHI, L eJleMeHTHU
3’ABJIAIOTHCA | B CIMEMHOMY CHIJIKYBaHHI. BaTbKM 4acTo NpOoAOBXKYIOTh 110 MPAKTUKY BJOMa,
HaBiTb 6€3 NPSIMOro 3a0X0YEeHHsI BUUTEIIIB.

[li BUCHOBKU 0a3yl0TbCsl HAa JOBrOCTPOKOBIM MeJaroriyHii NpakTULi Ta NPONOHYIOTh
eMIIipUYHy NepCreKTUBY, Ka BCe Ilje 00MeXXeHa B ICHYI0YUX JOCTipKeHHSX.

Kiawo4yoBi csoBa: ¢osbkiOp, /[OLIKIJIbHE BUXOBaHHS, KyJbTypHa ajanTalis,
naTpioTUYHe BHUXOBAHHS, KyJbTypHa iJeHTHUYHICTb, PO3BUTOK MOBJIEHHS, HapoJHa
NeJarorika, JiTu-nepeceJsieHI.

Bcryn / Introduction

Since 2022, the large-scale displacement of Ukrainian families has changed the everyday
work of preschool institutions. Many children have entered new kindergartens after leaving
familiar social environments, which has made questions of cultural belonging and psychological
adaptation particularly important. This situation highlights the need to understand how
children aged three to six develop a connection to their native culture.

The current Basic Component of Preschool Education 2021 establishes among the
learning outcomes the ability of a child to identify themselves as a bearer of their native
language and culture [1]. The Law of Ukraine “On Preschool Education” dated June 6, 2024, No.
3788-IX defines the cultural and patriotic development of preschoolers as one of the priority
tasks of preschool education [10]. Order of the Ministry of Education and Science of Ukraine
No.527 0of 06.06.2022 outlines specific approaches to the organisation of national and patriotic
education in educational institutions [9]. However, there remains a significant gap between the
normative guidelines and the actual pedagogical mechanisms for achieving them: the
documents set out the desired results, but do not reveal the forms of work through which these
results can be achieved at preschool age.

Folklore corresponds to the cognitive and emotional characteristics of preschool age: it
operates through rhythm, image, movement, and collective participation rather than abstract
explanation. This structural alignment between folk forms and preschool perception makes
folklore a potentially effective tool - but the conditions under which this potential is realized in
practice remain underspecified in the literature. In particular, no existing study tracks the
spontaneous transfer of folklore material into children's free communication or documents the
family-level effects of preschool folklore work.

In scientific literature, folklore issues are presented unevenly. Either narrowly linguistic
studies (folklore as a means of speech development) or organizational and methodological
developments (scenarios for holidays, thematic plans) predominate. A comprehensive analysis
of the educational potential of folklore in combination with cultural adaptation, patriotic, and
speech dimensions is much less represented in scientific discourse. Practical experience of the
systematic application of folklore in real early childhood education with a description of
specific results and indicators remains insufficiently generalized.

The purpose of the article is to investigate the mechanisms of folklore's influence on the
cultural and patriotic development of preschoolers and to substantiate the conditions under
which this influence is most effective. To achieve this goal, the following tasks were set: to
analyze scientific approaches to understanding the educational potential of children's folklore;
to describe the methods and forms of folklore work with differentiation by age groups; to
present the results of pedagogical observations and parent questionnaires; to determine the
conditions under which the folklore approach becomes systematic across the institution.
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Literature review. Research into the educational potential of children's folklore is
presented in Ukrainian pedagogical science from various methodological positions, and in
order to understand the current state of the problem, it is advisable to consider them in three
directions: genre-pedagogical, linguistic, and patriotic-identification.

The genre-pedagogical direction is most fully represented in the teaching manual by
Koval T. V., Komarivska N. 0., and Kolesnik K. A., Ukrainian Children's Folklore (2024) [2]. The
authors systematize the genres of children's folklore and characterize each of them as a
pedagogical tool with specific functions. Lullabies form emotional security and the first images
of the native language; nursery rhymes and counting rhymes develop rhythmic speech and fine
motor skills; riddles stimulate imaginative thinking and the ability to use metaphors; proverbs
convey a normative system of values in a concise and memorable form; ritual songs connect the
child with the cultural calendar of the people. According to Koval et al, the fundamental
pedagogical advantage of such diversity lies in the fact that different genres engage different
cognitive and emotional processes, which allows folklore to be integrated into any form of
educational activity without overloading the schedule.

The linguistic direction of research is represented by the work of Vatamanyuk G. P. [4],
which focuses on small folklore genres as a tool for enriching the speech of preschoolers. The
researcher demonstrates that the regular use of counting rhymes, tongue twisters, riddles, and
proverbs leads to a noticeable increase in children's speech activity and the appearance of
figurative expressions in their everyday speech. Vatamanyuk attributes this effect to the
linguistic properties of folk texts. Specific rhythmic organization promotes memorization,
archaic vocabulary expands passive and active vocabulary, and the syntactic constructions of
riddles and proverbs develop coherent speech skills. It is important that the author considers
folklore not as an end in itself but as an organic, natural developmental environment for
children.

The patriotic-identification direction is represented by several complementary studies.
Zhuravko T. analyzes the psychological mechanisms of patriotism formation in older
preschoolers and concludes that this age is sensitive for the assimilation of the emotional
experience of love for the Motherland [3]. The author's key thesis is that patriotic education in
preschool age is effective if and only if the child is an active participant in cultural activities,
rather than a passive recipient of information. Rozlutska G. and Kurytsia V. confirm this thesis
through the prism of theatrical activity: their 2023 study [5] shows that the inclusion of folk
forms in theatricalization forms more stable patriotic values than traditional conversations and
explanations, since the child experiences the cultural plot from within, rather than observing it
from the outside. Their findings concern theatrical forms specifically; whether the same
mechanism operates through games and ritual songs is not addressed.

Lutsenko I. broadens the understanding of patriotic education by introducing the
dimension of family partnership [6]. The author argues that a child's lasting patriotic feelings
are formed not in isolation at school, but through reinforcement from the family: the experience
gained in preschool should be echoed at home. This leads to a practical conclusion: teachers
should purposefully involve parents in folklore events and provide them with simple tools to
continue traditions in the family circle. What remains unaddressed is whether children
themselves can initiate this transfer without adult prompting. Miskova N. M. analyzes folk
games as an integral pedagogical tool that combines physical, linguistic, and social development
[7]. The researcher shows that it is this integrality that makes folk games particularly valuable:
teachers achieve several educational goals at once, without the need to break them down into
separate lessons.

The problem of cultural adaptation and psychological recovery of children in forced
displacement has become particularly relevant after 2022. A collection of materials from a
methodological seminar held by the Institute of Education Problems of the National Academy
of Pedagogical Sciences of Ukraine (2023) contains a number of reports confirming the key role
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of cultural practices in restoring a sense of security, stability, and belonging in children who
have been torn from their native environment [8]. However, most of the reports formulate
general approaches without specifying the mechanisms for their implementation through
folklore in working with preschoolers. This gap between general recommendations and
practical descriptions is characteristic of much of the literature on the subject.

A summary of the analysis of scientific sources reveals that existing studies mostly
examine individual dimensions of folklore influence - linguistic, patriotic, socialization, and
adaptation - in isolation. Domestic pedagogical literature does not present a comprehensive
approach that would combine all these dimensions into a single theoretical framework
supported by data from systematic, practical observations in real preschool settings with
specific indicators. The present study addresses this gap by combining speech, identity, and
adaptation dimensions in one observational framework, and by introducing data on family-
level transfer and first-days-of-adaptation effects absent from existing literature.

Materials and methods. This study is designed as a qualitative observational study based
on long-term pedagogical practice. The methodological basis of the study consists of the
analysis and systematization of scientific sources in combination with the generalization of
pedagogical observations accumulated during 18 years of practice in state preschool
educational institutions in Lviv (Preschool Educational Institution No. 29 and Preschool
Educational Institution No. 8). General scientific methods were applied: analysis, synthesis,
comparison, systematization, and a structural-functional approach to the description of
pedagogical phenomena.

Data were collected through structured and semi-structured pedagogical observations, as
well as a descriptive parent survey. The research material consisted of: structured pedagogical
observations in working with different age groups from nursery to preparatory age (a total of
more than 18 years of practical experience); the results of a survey of parents of children in
groups where folklore forms of work were systematically used; data from observations of
groups of displaced children in the 2022-2023 academic year at Preschool No. 8 in Lviv;
materials from open classes and master classes conducted as part of methodological work with
the pedagogical staff of the institution.

The observational material is based on approximately 300-350 children accumulated
over 18 years of work in two preschool institutions in Lviv (Preschool No. 29 and No. 8). In each
academic year, groups typically included 20-25 children.

Observations of displaced children were carried out during the 2022-2023 academic year
in two mixed-age groups at Preschool No. 8 (around 40-45 children in total).

The parent survey, conducted at the end of the same academic year, included 76
respondents whose children participated in groups where folklore activities were used
systematically.

The methodological work related to the implementation of this approach involved
approximately 15-20 teachers from the staff of Preschool No. 8.

Pedagogical observation was carried out according to the following parameters: the level
of children's speech activity (frequency of use of figurative expressions, folk words and phrases
in free communication); involvement in folklore activities (percentage of children actively
participating in singing songs, playing games, and creative tasks); emotional response (positive
attitude towards folk symbols and traditions, desire to repeat the experience at home);
adaptation dynamics (readiness to interact with peers and teachers at an early stage of being
in a new group).

A questionnaire survey of parents was conducted at the end of the school year after a
series of thematic events of a patriotic and ethnographic nature. The questionnaire included
questions about whether parents noticed changes in their child's speech, their attitude to
symbols and traditions, and their desire to repeat folk songs and games at home. The results
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were summarized descriptively, without the use of statistical data processing methods, since
the observations were made in the natural conditions of educational activity, rather than in a
controlled experiment.

The study uses descriptive analysis without inferential statistical processing. The
reported percentages should be interpreted as observational indicators rather than statistically
validated measurements.

PesyabTaTtH / Results

Across 18 years of observation, three consistent patterns emerged regardless of group
composition or academic year: speech development, the formation of cultural identity and
patriotic feelings, and social adaptation.

In the area of speech development, after weeks of ethnography and regular use of small
folklore genres, children began to use folk expressions in free communication outside of class -
without reminders from the teacher. Archaic words, figurative expressions, and rhythmic
constructions from counting rhymes and riddles were recorded in the everyday speech of
children of both age groups (4-5 and 5-6 years old). In the older group (5-6 years old), the
transfer of learned folk images into their own speech creativity was observed: children
independently composed riddles based on folk models and used proverbs in appropriate
situations.

In the sphere of patriotic education and cultural identity, based on the results of thematic
holidays and patriotic activities, about 70-80% of children recognized the state symbols of
Ukraine and understood their meaning, 60-70% actively participated in singing songs and
reciting poems about their homeland, 75% participated with interest in thematic games and
creative tasks, and about 70% of children showed a pronounced positive emotional attitude
towards their native land. After Kupala festivities and Christmas caroling, the children
independently recreated songs and games in their free time.

A survey of parents at the end of the school year showed the following results: 80% of
parents noted that their children had started talking about national symbols and holidays at
home; 75% noticed an increase in their children's interest in Ukrainian songs and traditions;
70% believe that themed events contribute to the development of love for their homeland. It is
particularly noteworthy that parents who themselves participated in the institution's folklore
events reported continuing these practices at home - including those who previously
considered folk traditions irrelevant.

Percentages refer to the proportion of children within the observed groups participating
in the respective activities.

Table 1
Results of pedagogical observations and parent survey on the use of folklore in
preschool education

Area of observation Indicator Result

Speech development | Use of folk expressions in Observed after several weeks

spontaneous speech of systematic folklore
activities

Speech creativity (5- | Independent composition of riddles | Observed in the older

6 years) based on folk models preschool group

Speech development | Use of proverbs in appropriate Recorded in the 5-6 age
situations group

Patriotic education Recognition of state symbols of 70-80% of children
Ukraine

Cultural Participation in songs and poems 60-70%

participation about the homeland

Cultural Interest in thematic games and 75%

participation creative activities
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Emotional attitude Positive emotional attitude toward | about 70%
the native land
Parent survey Children talk about national 80%
symbols and holidays at home
Parent survey Increased interest in Ukrainian 75%
songs and traditions
Parent survey Parents who believe folklore 70%
activities foster patriotism
Source: developed by the author

Observations during the study also concerned children’s social adaptation in preschool
groups. When folk games were introduced during the first days of a child’s stay in a new group,
newly arrived children usually became involved in joint activities more quickly. One of the
reasons is that the rules of such games are easily understood through observation and
movement-based participation, which allows children to join the activity even before they feel
confident communicating verbally.

This was particularly noticeable among displaced children in 2022-2023. Familiar songs
and folk games helped them maintain a sense of connection with their culture in a new
environment and made it easier to interact with peers and teachers. In practice, children joined
group activities more quickly when such forms were used. In many cases, a child who remained
on the periphery during free play would join a folk game within the first 1-3 sessions in which
it was introduced, often before initiating verbal contact with peers.

Differentiating the results by age group revealed patterns that are important for
methodological practice. In the 4-5 age group, musical and movement activities showed the
highest level of engagement and memorization: counting rhymes, active folk games, song
games, and simple spring songs were remembered much more firmly than prose texts. In the
5-6 age group, the most effective activities were the staging of folk tales and thematic weeks of
ethnography, where various activities were combined around a single cultural phenomenon
over several days. It was in this group that the transfer of acquired cultural material into
independent activity and the home environment was most clearly observed.

1. Speech Development. The results obtained allow for a systematic comparison with
the conclusions of previous studies and clarify a number of theoretical propositions presented
in the literature.

In the field of speech development, the results confirm the conclusions of Vatamanyuk
G. P. [4] about the positive influence of folklore on the speech activity of preschoolers. At the
same time, observations allow us to clarify the mechanism of this influence. The researcher
describes the effect at the level of the lesson: children speak more actively and use more words.
Practical data indicate a deeper mechanism of delayed transfer: acquired images and
expressions appear in free communication days or weeks after systematic work, without any
reminders. This suggests that the material has been genuinely learned rather than simply
reproduced in a specific situation. For educators, an important indicator is whether children
use elements of folklore spontaneously in everyday communication rather than only during
structured activities. Such results usually emerge only through regular and systematic work,
not through occasional activities.

2. Patriotic Education. In the field of patriotic education, the results confirm Zhuravko
T.'s central argument [3] about the decisive role of emotional experience. The quantitative
measurement is also indicative: 70-80% of children who recognize and understand state
symbols after a series of thematic events is a significantly higher indicator than can be expected
from informational classes without active participation. A comparison of methods within our
own practice shows that explanatory lessons (“let's talk about the flag”) result in a significantly
lower level of retention than action-based lessons (“let's do, sing, and play together”). Rozlutska
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G. and Kurytsia V. [5] describe a similar effect through dramatization; in the proposed study,
the same principle is confirmed by a wider range of forms - from active games to ritual
celebrations.

3. Partnership with Families. The data from the parent survey adds a dimension to the
picture that is not recorded in any of the studies analyzed: the transfer of cultural experience
from the preschool to the family environment without special stimulation. Lutsenko I. [6]
declares the need for partnership with the family and recommends purposefully involving
parents.

Folklore activities in preschool

Child’s emotional experience

Child’s interest and initiative

Transfer of folklore practices to the family

Parents reproduce traditions at home

Figure 1. Transfer of folklore practices from preschool to the family environment

The results show that it is enough for the child to have a vivid personal experience at the
institution: even parents who are not bearers of tradition themselves and do not actively
initiate it begin to reproduce folk practices at home - at the request of their children. This
indicates that the child can act as an agent of cultural transmission in the family, and not just a
recipient from adults. This inverts the direction assumed in the literature, where the adult
initiates and the child receives. The present observations suggest the reverse is possible and
may be more reliable, as it is driven by the child's intrinsic motivation.

4. Adaptation of Displaced Children. The results regarding the adaptation of displaced
children go beyond what is described in the analysed literature. The materials of the NAPN
seminar [8] record the role of cultural practices in restoring security, but do not specify the
mechanism. Observations in Lviv's early childhood education centres allow us to describe it
more accurately: folk games lower the barrier to entry precisely because they do not require
verbal contact at the initial stage. Children can join in through movement and imitation, even if
they do not yet have the courage to talk to strangers. The recognizable melodic pattern of a
carol or Kupala song signals: here is something I know. This mechanism-from recognition to
security, from security to contact-is not described in any of the sources analyzed and is an
original contribution of the proposed study.
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TRANSFER OF FOLKLORE TO THE FAMILY
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Figure 2. The recognition-security-contact mechanism in adaptation of
displaced children

5. Age-Specific Perception of Folklore. A comparison of the two age groups clarifies
the general provisions of Koval et al. [2] and Miskova N. M. [7] regarding the correspondence
of folklore forms to preschool perception. Both sources describe this correspondence as a
general feature of children's folklore, without differentiating it by subgroups. Observations
reveal a significant qualitative difference: for children aged 4-5, the physical-play channel is
not only effective but practically the only reliable way of learning.

In younger preschool groups, reflective discussions usually have limited effect. Children
aged 4-5 are primarily engaged through movement, rhythm, and play. By the age of 5-6, many
begin to compare situations and talk about the actions of characters, which makes it possible to
include short discussions of fairy-tale events or elements of traditional rituals in folklore
activities.

6. The Role of the Educator and Systematic Implementation. With regard to the
methodological dimension - the role of the teacher and systematic implementation - the
proposed study confirms the principle that is declared in practical literature but rarely
supported by specific data: the effect of folklore work is much more pronounced when the
entire teaching staff is involved. Data from the administration of Preschool No. 8 on the
coverage of approximately 15-20 teachers by mentoring work illustrates that the
methodological dissemination of the approach is not only expedient but also practically feasible
on the scale of a real institution.
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AGE-SPECIFIC PERCEPTION OF FOLKLORE
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Figure 3. Age-specific perception of folklore in preschool groups

The limitations of the study are related to its methodological format. The absence of a
control group and statistical data processing does not allow conclusions to be drawn about
cause-and-effect relationships in a strictly scientific sense. The percentages obtained are
descriptive indicators of practical observations, not measurement results with a defined
margin of error. This limitation is typical for studies conducted in the natural conditions of
educational activity. It does not devalue the results, but indicates the need to verify and expand
them in subsequent studies using more rigorous methodological tools.

BucHoBk# / Conclusions

In preschool education, folklore influences several aspects of child development at the
same time, including language development, cultural identity, patriotic attitudes, and social
adaptation. These effects become more consistent when folklore activities are used
systematically in the preschool environment.

The cultural identity of a preschooler is formed not through the acquisition of knowledge
about their native culture, but through the accumulation of repeated emotional experiences in
various contexts: in songs, games, rituals, and joint activities. Patriotic feelings at this age are of
the same nature: they are formed through direct experience, rather than through informational
familiarization with state symbols. This challenges content-based approaches to patriotic
education that prioritize factual knowledge over lived cultural experience.

In preschool education, folklore activities should take into account children’s age
characteristics. For children aged 4-5, movement-based games, rhymes, and musical activities
are the most engaging. By the age of 5-6, children are ready for dramatization and simple
discussions about stories and characters. The strongest effect is observed when elements
introduced during structured activities later appear in free play or everyday communication.

Folklore can be considered an effective means of cultural adaptation, including for
displaced children: recognizable folk forms restore a sense of security and cultural belonging
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in a new environment. The effectiveness of this mechanism increases when the folklore
component is included in the first days of adaptation.

The condition for the systemic effect of folklore work is the personal cultural involvement
of the teacher and the dissemination of the approach to the entire staff of the institution through
methodological work. A teacher who is a bearer of tradition, and not just its transmitter,
achieves a qualitatively different educational result.

Further research is needed on the following topics:

- The development of standardized tools for assessing preschoolers' cultural identity

- The long-term effects of systematic folklore work on language readiness for school

- A comparative analysis of the effectiveness of the folklore approach in different regions
and types of preschool educational institutions.
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