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Annotation. The article is focused on the research and development of interactive
methodological approaches in the training of future military specialists during English
language classes. It is noted that the methodology in the English language teaching system
comprehensively takes into account the peculiarities and mechanisms of developing
communicative skills among students according to the defined programme goals and
objectives. Since technology has evolved in various industries, the education sector has also
started using technological tools to improve learner achievement. With the right tools, it has
become easy to engage learners in tasks by allowing them to do this in a multimedia way.

It is emphasised that the task of education is primarily to develop a person's readiness
to realise his/her personal and professional potential in the new changing conditions. It is
highlighted that special attention should be paid to the most effective teaching methods -
interactive methods which allow students to gain experience of actively controlled
communication, learn to express and stand up for their own opinions, and show their
individuality.

All of the aforementioned is in line with the priorities of communication and
interactivity. Rapid social development of a country is impossible apart from the development
of the creative and moral potential of its citizens, and without their activity, initiative and
abilities. Formation of these and other qualities is known to take place during the period of
study, so the most important task of an educational institution is to form the personality of
students, to create conditions that ensure the development of their individuality and creative
abilities.

The author concludes that the unique and exceptional value of interactive methods of
teaching English lies in the fact that students learn to work effectively in a team and optimise
the learning process. Perspective directions for further research are the search for innovative
methods of teaching activities that can teach students to think critically and solve complex
problems by analysing circumstances and relevant information.

Keywords: interactive technologies, cooperative learning, multimedia, brainstorming,
group work, project method, critical thinking.
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IHTepaKTHBHI TEXHOJIOTII K 3aCi06 y0CKOHA/IEeHHSI Cy4YaCHOr0 3aHATTH 3
aHIJIiMCbKOI MOBH

AHoTanisg. CTaTTio NPUCBSAYEHO JOC/IIXKEHHIO i po3p0o061i iIHTEpaKTUBHUX METOAUYHUX
nigxoAiB mig yac migroToBKM MaMOyTHiX BiMCbKOBUX ¢axiBIiB HA 3aHHATTI 3 aHIJiHCbKOI
MOBHU . 3ayBa)K€HO, L0 METOJO0JIOTiS B CUCTeMi HaBYaHHA aHIJIIMCBKOI MOBU KOMILJIEKCHO
BPaXOBYE OCOOJIMBOCTI i MexaHi3MHW PO3BUTKY KOMYHIKaTUBHHX HAaBHYOK y 3700yBayiB
OCBIiTHM 3a BU3HAaY€eHUMM NPOTPaMHUMU LiJIIMU Ta 3aBAAHHSAMU. 3 PO3BUTKOM TEXHOJIOTIH ¥
pi3HUMX Trajys3dX, OCBITHA TajJy3b TaKO0X I04YaJla BUKOPUCTOBYBAaTU TEXHOJIOTIYHI
IHCTPYMEHTH /I NTOKpallleHHd pe3yJIbTaTiB cayXadiB. 3aBAAKU NIPaBUJbHUM IHCTpyMeHTaM
CTaJI0 JIETKO 3aJlyyaTH CJyxXadiB [0 BUKOHAHHS 3aBJaHb, [03BOJISIIOUM IM POOUTHU Iie B
MyJIbTUMEiIHHOMY BUTJISA].

HarosiomieHo Ha TOMy, L0 3aBJaHHA OCBITU MOJATA€E HacaMIepes y pPO3BUTKY
TOTOBHOCTI JIIOJAWHU peasizyBaTU CBill 0cob6ucTHU i nmpodeciiHUN MOTeHLial y HOBHUX
MiH/IMBUX YMoBax. [liikpecseHo, 1110 0c06/1MBOI yBaru nNoTpebyrTh METOAU HaBYaHHS, fKi €
HalobIbll ePEKTUBHUMHM, — IHTEPAKTUBHI MeTOJH, 10 AAITh 3MOTY cjyxadyaM HabyBaTH
JlOCBiJly aKTUBHO-KOHTPOJIbOBAHOTO CIiJIKYBaHHS], BAMTHUCS BUCJIOBJIOBATU W BifiCTOIOBATHU
BJIAaCHY AYMKY, IPOABJAATHU iHAUBIAYaJbHICTD.

BumesasHayeHe CyroJsiocHe 3 IpiopuTeTaMU , HAKUMHM € KOMYHIKaTHUBHICTb Ta
IHTepaKTHUBHICTb. [HTEHCUBHUU cOLjia/IbHUN PO3BUTOK KpaiHU HEMOXKJIMBUMN 0€3 PO3BUTKY
TBOPYOro i MOpaJIbHOTO MOTeHIjiany ii rpoMa/isiH, 6e3 iX akTUBHOCTI, iHil[iaTUBH, 3Ai0HOCTEMN.
®opMyBaHHS IIMX Ta IHIIMX SIKOCTEW BiIOYBA€ETHCS, K BiloMO, B MepioJ, HaBYaHHS, TOMY
HallBa)K/IMBILIMM 3aBJAHHSIM OCBITHBOTO 3akjaZy € (OpMyBaHHSI OCOOMCTOCTI C/yxauis,
CTBOPEHHS YMOB, 1110 3a6e3Me4y0Th PO3BUTOK iX iH/JUBilyaJbHOCTi, TBOPYHUX 3/1iOHOCTEN.

ABTOpOM 3p06JIeHO BUCHOBOK, 1110 CBOEPiZjHA Ta BUHATKOBA LIiHHICTh iHTEPaKTUBHUX
MEeTO/liB HaBUYaHHsI aHTJIiMCbKiA MOBi MOJIATa€E B TOMY, 1110 CJyXadi HaB4YalOThCs ePEKTUBHIN
po60Ti B KOJIEKTHBI, onTUMi3alii HaBuYaJbHOro mnpouecy. [lepcneKTUBHUMU HanpsMKaMu
NoJlaJblIUX AOCJiI)KeHb € TMOIIYK iHHOBAI[iMHMX MeTOJiB HaB4YaJIbHOI [ilJIbHOCTI, 3a
JIOTIOMOT010 SIKUX MOXXHa HaBYUTU CJAyXayiB KPUTUYHO MHUCJMUTH, PO3B’A3yBaTH CKJIALHI
npo6JieMHU LJISIXOM aHaJli3y 06CTaBHUH i BifinoBigHOI iHpopMariii.

KU/11040Bi c/10Ba: iHTepaKTUBHI TEXHOJIOTiI, KOONepaTHBHE HAaBYaHHS, MyJIbTUMEJiNHI
3aco6u, MO3KOBHUM LITYPM, po60Ta B I'PyMi, METO/] NIPOEKTIB, KPUTUUHE MUCIEHHS.

Introduction

The actual problems of improving classes related to the forms of organising students’
educational activities involve, first of all, activating the role of the student, transforming him
or her from an object of learning into its subject using the methods of personality-oriented
learning. An integral component of the foreign language study programme is the development
of students' creative potential and the formation of creative activity experience, which is the
most important task of contemporary higher education [12, 75]. The ability to perform
creative tasks of different levels (theoretical, practical, problematic, educational and research)
is a prerequisite for acquiring new knowledge and intellectual development of the individual.

The professional development of students' creative potential consists of achieving a
positive level of learning and gaining experience of artistic activity. The creative level of
learning is achieved by introducing into the educational process technologies of consistent
and gradual assimilation of knowledge by students at the reproductive, reproductive-
productive and creative levels [2, 38]. At the I-II reproductive levels, students develop skills
and abilities of executive work, at the III reproductive-productive level they acquire skills and
capabilities that are necessary for solving various professional problems, and at the IV
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creative level they acquire skills and knowledge of creative work. Consistent four-level
training will enable the student to realise themselves in the future as a person who can
combine executive, managerial and creative work.

The didactic aspect of the use of interactive technologies is studied by such well-known
scientists as G.M. Bros, A. Gin [4, 7-11], M.V. Claren, L.V. Pirozhenko [8], N.F. Fomin, 0.1
Pometun [13, 2-6], N. Suvorova and others. In particular, L.V. Pirozhenko and 0.I. Pometun
[15] proposed a conditional classification of interactive technologies by forms of learning
(models) in which interactive methods are implemented.

Despite numerous works on this topic, some issues remain unexplored: scholars cannot
reach a consensus on the role of interactive technologies in English language classes. The
relevance of the article is stipulated by the urgent need to improve the modern English
language class in higher education, so it is very important for an educator to master new
methods on a creative level in order to achieve the interconnection of educational,
developmental and motivational components of learning activities in a single lesson and in the
system of lessons, to establish humane relationships in the team, and to actively use different
forms of cooperation with students [1, 52].

The objective of the article is to define the basic principles and innovative means of
improving English classes at the present stage, to study the possibility of increasing the
effectiveness of using interactive teaching methods in the process of forming communicative
competence.

Results

The problem of human adaptation in modern society is quite relevant. This is due to
changes in the external natural and social environment, human activity, the formation of new
social relations, and the entry of society into a new (information) phase of its development. In
this situation, the task of education is primarily to develop a person's readiness to realise his
or her personal and professional potential in the new changing conditions. Therefore, we need
a system of education that can teach a person to adapt to the conditions of life and work [18,
2]. To do this, a person has to accept and assimilate new knowledge of different levels and
orientations, develop the essential skills and abilities, and apply them in professional and
personal activities.

Particular attention should be paid to the most effective teaching methods - interactive
methods that allow students to gain experience in actively controlled communication, learn to
express and defend their own opinions, and show their individuality.

In modern didactics, there are four forms of organising educational activities within the
framework of a class: interaction between a teacher and a student or a student and a student
(pair); simultaneous teaching of the whole group by a teacher (group); activation of all
students who teach each other (collective); independent work of students (individual)[6, 7].

According to the participation of students in educational activities, three learning
models can be distinguished, which imply a certain level of cognitive activity: low level -
reproductive activity, when the student shows little or no independence and creativity
(passive model); medium level - the student performs creative tasks, enters into a dialogue
with the teacher (active model); higher level - constant, active interaction of all students.

What teaching methods are typical for these models? In the first case, the student acts as
an object of learning and resembles a vessel that needs to be filled with information, the
sources of knowledge are the teacher, textbook, etc. Students usually do not communicate
with each other, do not perform any creative tasks, but only assimilate and reproduce the
material presented [9, 5]. Teaching methods in this model include a monologue lecture,
reading, explanation, demonstration, and reproductive questioning of students. At their best,
these methods ensure up to 30% of information is absorbed.
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In the active model, teaching methods stimulate students' cognitive activity and
independence, such as problem and creative tasks, independent work, questions from
students to teachers and vice versa, which develop creative thinking [3, 57]. The active model
involves differentiating learning by individualising programmes and tasks. The level of
knowledge assimilation is quite high, but since students do not interact, some of them may be
outside the learning process. In addition, the teacher's workload is quite high.

In contrast to the models discussed above, interactive technology training develops
students' ability to transfer the acquired skills and ways of doing things to different subjects
and everyday life, and forms social and civic competence. The level of knowledge is quite high,
but the learning outcomes are less predictable and require further correction. The teacher
acts as an organiser and consultant, ensuring a democratic, equal partnership between
himself/herself and the students. In the process of learning, students make important
decisions, have the opportunity to communicate, and are involved in various activities that
arouse interest in learning and provide deep internal motivation [19].

All kinds of methods and technologies are important for learning. For interactive
technologies, the so-called passive methods are an integral element. Depending on the tasks
and working conditions, a particular set of methods is used during the lesson.

Within the educational system, interactive technologies are implemented depending on
the purpose of the lesson and the form of organisation of students' learning activities [14, 33].
Accordingly, there are four groups of interactive technologies:
interactive technologies of cooperative learning;
interactive technologies of collective group learning;
situational modelling technologies;
technologies for processing discussion issues.

Cooperative learning is a form of organising learning in small groups of students united
by a common learning goal that cannot be achieved by a single person in a certain period of
time. The common learning goal is achieved in the course of collective learning of each
member of the group, provided that each member systematically participates in the learning
of all. In this type of learning organisation, the teacher manages the student's work indirectly,
through group assignments. Each student has the opportunity to cooperate with all members
of the group and work together to achieve the target [7, 58]. Learners need to realise that an
individual cannot be successful unless everyone is successful. Each member of the group is
responsible for completing his or her part of the task, and the group is responsible for
achieving the common purpose. Co-operative learning enables learners to acquire such
professionally important clarity as individual competence.

In the initial phase of engaging learners in cooperative learning, it is best to use a form of
work in pairs. Working in pairs gives students time to think, exchange ideas, and prepare to
speak in front of a group. This form of learning helps to develop communication skills, the
ability to express oneself, think critically, persuade and debate. Using this type of
collaboration makes it impossible to avoid completing a task [16, 105]. Working in pairs can
be useful for learning, consolidation, testing, etc.

A more complex form of group work is a joint project. To develop the project, each group
receives a separate task that covers the problem from different angles. This form of work can
be used when studying new material that contains a lot of new and diverse information that
needs to be found from different sources. The number of working groups and the scope of the
assignment depends on the number of students in the training group. In the course of their
work, each group uses different sources of knowledge: textbooks, tables, diagrams, and
additional literature. During the preparation of the project, each group member reports the
results of their research to the entire team, so that everyone becomes aware of a number of
issues. Upon completion of the work, each group reports, and the report should contain not
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only brief information on the topic but also a proposal. As a result, the proposals of the group
representatives are used to create a joint project, which is reviewed and supplemented by a
group of experts.

Another method of working in small groups is team information search, which is used to
expand and deepen previously acquired knowledge. The instructor develops questions for the
groups, the answers to which can be found in various sources of information, sets time for
searching and analysing the information, and then listens to the reports from each group.
These reports are then repeated and possibly expanded upon by the whole group.

The technology of team-based learning involves the simultaneous joint work of the entire
group. Its purpose is to explain certain provisions, motivate cognitive activity, draw attention
to problematic issues, update basic knowledge, etc. The teacher encourages the whole group
to discuss, and at the end of the lesson, he/she can express his/her opinion. It is not
recommended to hold discussions very often and for a long time, as students get tired and
become inattentive [11, 8].

A variation of collective discussion is the microphone technology, which allows
everyone to say something quickly, in turn, answering questions or expressing their opinion
or position. There is no need to comment or evaluate the answers.

The incomplete sentence technique allows you to work on the form of expressing your
own ideas, compare them with others, and practice the ability to speak briefly but to the point.
This technique can be used in conjunction with the "microphone”. The teacher formulates the
beginning of a sentence and invites students to speak to complete the thought. In doing so,
avoid phrases in the form of questions that can be answered briefly ("yes" or "no").

Brainstorming is a well-known interactive technology of collective discussion used to
develop several solutions to a specific problem and encourages participants to take initiative
and creativity, allowing them to express their thoughts freely. The purpose of the session,
which is held for a limited time, is to collect as many ideas as possible, even fantasies. All ideas
and suggestions are written down on the board without discussion or criticism: it is allowed
to change or combine ideas, and the expansion of ideas already proposed is encouraged. This
promotes the emergence of new, better ideas, and gradually quantity turns into quality. When
there are no more new proposals, the whole group starts discussing the proposed ideas and
evaluates them [17, 12].

Situational learning technology is a modelling of an event, phenomenon, or performance
of certain roles; students are given maximum freedom of intellectual activity, which is limited
only by the rules of the game.

Imitation or simulation is the creation of situations in which students copy, in a
simplified form, procedures related to the activities of public institutions in real economic,
political and cultural life. These are role-playing games in which the sequence of each step and
the rules of procedure are clearly defined, and they are miniature versions of reality. These
include court, parliamentary, public hearings, meetings, commission meetings, and debates.
The purpose of the simulation is to illustrate certain phenomena and decision-making
mechanisms, which allows students to dive deep into the problem and understand it from the
inside. To do this, the training group is divided into subgroups, each of which is assigned a
specific task. The subgroup elects a leader who is responsible for distributing questions
among the subgroup members and reporting to the entire study group on the decisions made.
Students from other subgroups can ask questions or add to the answers. The rules of
preparation and answers are clearly established. The results of the presentations are
recorded in a workbook in the form of a summary table. In the next class, the composition of
the subgroups may not be changed, but the students receive different tasks, i.e. change their
"speciality” [10, 35].
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Public hearings are a form of role-playing in which participants gain practical experience
in identifying and explaining ideas, interests and values related to the subject matter of the
hearing. The purpose of public hearings is to obtain information that will be used to make
laws or decisions that affect the interests of the population.

Technology for processing discussion issues. Discussion is an important means of
cognitive activity for students in the learning process; it greatly contributes to the
development of critical thinking, allows them to define their own position, develops skills in
defending their own opinion, and deepens their knowledge of the issue under discussion.
Discussion can be used as a method of consolidating learning material and stimulating
students' cognitive activity by including a discussion component in certain topics of the class
at the stages of checking homework and consolidating the material just learned. The press
method is used when discussing controversial issues to develop students' ability to define
their position and argue it briefly and convincingly.

A talk show discussion is a conversation technique that involves all students in a group.
The tutor can control the course of the discussion and evaluate the participation of each
student. The purpose of the discussion is to develop students' public speaking and debating
skills, to express and defend their own position, and to develop social and personal activism
[5, 34]. The role of a talk show host is played by the faculty member who announces the topic
of discussion, offers a short message or video clip about the issue, then invites "invited
experts" to speak on the topic and gives the floor to the audience to express their opinions or
ask questions of the show participants. Answers should also be short and to the point. Guests
can ask each other questions. The host can also ask questions or stop the speaker due to lack
of time. The results of the discussion are summed up in terms of content and form.

Conclusions

Intensive social development of a country is impossible without the development of the
creative and moral potential of its citizens, without their activity, initiative, and abilities. As is
well known, these and other qualities are formed during the period of study, so the most
important task of an educational institution is to form the personality of students, to create
conditions that ensure the development of their individuality and creative abilities. Students
need to be interested in learning, and then learning will become a need for them. English
classes should be diverse in content, structure and methods of organising learning activities.

The question of how to teach and learn, how to teach and learn, so that the learning
process is as effective as possible, remains relevant for researchers and academic staff. The
purpose of further research is to find innovative methods of teaching activities that can help
students to think critically, solve complex problems by analysing circumstances and relevant
information, weigh and take into account alternative opinions, make informed decisions,
discuss, and communicate with other people.
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